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I.	  Overview	  
 

The purpose of this external evaluation report is to assess and advise the process 

of internal evaluation at the Young Audiences Charter School as it develops during its 

first year of operations. The research that serves as the basis of this work was based upon 

site visits, classroom observations, focus groups with school administration, and semi-

structured interviews with school leadership. After presenting the findings of what is 

ultimately a pilot evaluation study, key findings and strategic recommendations are 

provided for both the administration of the Young Audiences Charter School and the 

Young Audiences of Louisiana. 
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II.	  Methods	  
 
 The theoretical framework that served as the basis of both the design and the 

analysis of this evaluation project was a developmental evaluation methodology. 

Developmental evaluation, briefly stated, is a model of evaluation that serves both the 

ends of traditional formative and summative evaluation strategies by combining data 

collection and operations evaluation into the model of organizational change more 

generally. By developing a framework for evaluation specifically within the context of 

the organization itself, and in close partnership with facilitators and participants of the 

program, this objective can be achieved.1 

 The shape of the evaluation, specifically tailored to the experiences of a school 

staff and leadership in the midst of their first year of operations, began with meetings 

structured in the manner of informal focus groups that brought together key stakeholders 

from both the Young Audiences Charter School and Young Audiences of Louisiana. In 

discussing the school’s current evaluation and data initiatives, based primarily around 

student achievement, as well as the needs of the school during the latter half of its first 

year in operation, a starting point for this evaluation initiative was established. 

 From there, subsequent meetings were held with both Andrew Zutell, Curriculum 

Specialist at Young Audiences and temporary Special Projects Manager at Young 

Audiences Charter School, and Folwell Dunbar, principal of Young Audiences Charter 

School, in order to understand the structure of school leadership and current efforts made 

toward tracking student and staff achievement and growth. 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 For more information on the characteristics and advantages of using developmental 
evaluation frameworks, refer to the work of Michael Quinn Patton. 



	  

	   5	  

 With a clearer understanding of the organizational structure, the existent 

monitoring of student achievement, and the school’s execution of the arts-integration 

aspect of its mission, more formal observations of classes at Young Audiences Charter 

School occurred. The purposes of this were two-fold: primarily, as an external evaluator, 

I sought to gain more perspectives from teachers and students on the school’s execution 

of the arts-integration model; additionally, the data collected from these observations, 

along side that obtained from the staff surveys (described below), would also serve as a 

pilot evaluation that the school and non-profit more generally might consider in 

developing a more formal, expanded evaluation framework moving into the school’s 

second year and beyond. Overall, I carried out thirteen different observation sessions that 

spanned Kindergarten through 3rd grade and included observations in both regular 

classroom settings as well as “studio” or teaching artist sessions. 

 After developing this initial snapshot of the school from the perspective of daily 

operations and discerning the development of the arts integration model across different 

teachers, classes, and grades, I sought to develop a more nuanced and quantitative 

perspective on the experiences and perceptions of teachers and staff through means of a 

survey. Again, just as the classroom observations were carried out to provide data for 

external evaluation as well as for the purposed of informing the principal’s understanding 

of the daily operations of the school, the survey instrument (attached below) was 

developed in coordination with the principal. In this manner, true to the nature of 

developmental evaluation, the tool that I would use as the external evaluator would also 

be of simultaneous and immediate use to the principal as he himself sought to better 

understand the perspective and needs of teachers and staff as the end of the first year 
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approached. Overall, this coordinated surveying was very successful, with 28 teachers, 

teaching artists, and staff members (including the principal and the Director of Arts 

Integration) from the school providing responses. 

 

III.	  Findings	  
 

Focus	  Groups	  and	  Informal	  Interviews	  
 

Overview: The focus groups and informal interviews with leadership and staff of 

Young Audiences and the Young Audiences Charter School that served as the foundation 

of this evaluation initiative also framed its central concern: developing a specific model 

of arts-integrated learning from the operations of a well-established non-profit 

organization working with other schools into one of the tenets of a first-year charter 

school. In addition to Rickie Nutik, Young Audiences Executive Director, and Richard 

Bates, Young Audiences Associate Director, these conversations also involved Andrew 

Zutell and Folwell Dunbar. 

 The discussions with Andrew Zutell involved meetings at the school site and his 

explication of the school’s current data infrastructure, specifically as it relates to student 

achievement, as well as the development of more blended learning models to support 

teachers and better achieve the school’s mission tenets of arts-integration and strong 

student achievement. 

 Following from this introduction to the school through Andrew Zutell and 

concurrent with the classroom observations (described below), conversations with 

Folwell Dunbar highlighted the difficulty of developing a unified vision of arts 
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integration across a staff that – although dedicated to and trained in arts integration – 

brought various experiences of teaching and arts integration and a diversity of 

backgrounds to the new school. 

As both a means of getting more familiar with the relationship between staff at 

Young Audiences and Young Audiences Charter School as well as gaining institutional 

knowledge on the existent data infrastructure and main areas of concern for current staff, 

convening these meetings specifically around the possibilities of evaluation served the 

purpose of developing an initial shared vision of the role of evaluation within the context 

of the school’s operation more broadly. 

 

Classroom	  Observations	  
 

Classroom observations took place over the course of three different site visits 

within a two-week period during the second half of the school year. With the permission 

and introduction of Folwell Dunbar and Andrew Zutell, I carried out observations across 

thirteen different classrooms – those of regular classroom teachers as well as those of 

teaching artists. Observations generally lasted thirty to forty-five minutes, with the only 

exceptions being those cases where transitions in the school day caused the class to leave 

the classroom for lunch, recess, etc. Although there was no specific schedule for entering 

classrooms to observe, I deliberately sought to gain a comprehensive view of classrooms, 

observing multiple classrooms in each of the school’s grades and at different times in the 

day and week. In consequence, I was able to view a variety of different kinds of lessons – 

from those that had little explicit connection to arts-integration, to those that were carried 

out with either a teaching artist or with Director of Arts Integration, Roscoe Reddix, and 
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had explicit and thoughtful arts-integration-based connections to lessons I observed in 

regular classrooms either before or after. 

The two most striking observations of classrooms were the general classroom 

atmosphere and the unity amongst teachers in setting expectations for and generally 

supporting student and group engagement across different aspects of the curricula. 

Although each observation placed me in a different class, at a different time of the school 

day, and thus in a different context, the classroom settings and culture were uniformly 

bright, welcoming, and had the mark of student input. From the plethora of student art – 

specifically developed out of specific assignments, group projects, or lessons – to 

structures of classroom organization that generally placed students working in group or 

communal settings, the context of almost all of the lessons observed placed an emphasis 

on student-driven creativity, both implicitly and explicitly. 

In carrying out observations in regular classrooms, a significant number of 

teachers mentioned, as I came in to the classroom and introduced myself to them, that the 

lesson that they were working on was not specifically arts-integrated in nature. What 

might seem inconsequential in assessing student achievement, on the surface, but was 

also of significance to the observer was the general willingness and openness of teachers 

to welcome in a visitor who, for all they might have known, was coming to administer a 

potentially punitive outside observation, rather than one premised on gaining greater 

knowledge of arts-integration education in action. Most teachers were comfortable with 

my presence, though some apologized for specific incidences of unruly children as well 

as for lessons that weren’t particularly strong in terms of arts integration. 



	  

	   9	  

Only three activities that I observed in each of these thirteen larger observations 

were characterized by the use of art in a manner that was not as engaging as the stronger 

arts-integration efforts observed in other classes. For example, a 3rd grade class activity 

one morning entailed students looking at a piece of art on an overhead projector after 

being instructed to “Tell me what you see.” Although such open-ended prompts can, in 

some instances, be used to foster creative reflection, the student’s general sense of 

engagement in this particular instance came across as thin and flat – a mood which 

permeated the class and which lasted throughout the lesson. 

In contrast, a lesson in a kindergarten class on a different day elicited phrases 

such as “[Make a] body motion like Ms. Jasmine taught us.” This reference to a previous 

lesson with a teaching artist not only reinforced that lesson, but also expanded it by 

developing a certain arts-based skill (dance/movement) into a new lesson on nutrition. 

Similarly, in a 2nd grade class, small groups of students were independently practicing 

reader’s theater pieces for performance based on work they had begun in a previous 

lesson on acting. When each group got up to perform in front of the classroom teacher 

and the other students, as well as Roscoe Reddix, the overlap in content between the 

students’ previous learning and a lesson based on character education provided a 

wonderful and salient case of overlapping different curricular objectives through the arts. 

This experience was mirrored in a similar manner in a 2nd class that developed students’ 

theatrical abilities in the presentation of work (developed through use of design apps on 

iPads) based on their focus on westward expansion in the United States in the 19th 

century. 
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Beyond these particular examples, though, classroom observations supported the 

hypothesis that the school culture itself was not only premised on uniform student 

expectations (i.e. as “Creative Learners”) and shared pedagogical styles and teacher 

rhetoric (i.e. style of addressing students, verbal cues and commands, etc.), but on a 

shared sense of the tenets of arts integration, even if this was observed and demonstrated 

unevenly at times. 

 

Staff	  Surveying	  
 

As observations of individual classrooms and teachers were concluding, a general 

staff survey was generated and administered to all teachers and staff at the Young 

Audiences Charter School.2 Although the model for this survey was the MetLife Survey 

of the American Teacher – a standard in teacher surveying since 1984 – it was 

specifically augmented and expanded to include data and concerns relevant to the Young 

Audiences Charter School and the evaluation focus on arts integration. These questions 

were then developed and added to in consultation with later-stage meetings with Dunbar. 

The purpose of this was to reinforce the developmental approach to this evaluation 

project (as highlighted above) as well as to make this specific evaluation tool of use to the 

school operations at the crucial time of the conclusion of its first year and, subsequently, 

planning for staffing and operations going into the second year3. Moreover, the survey 

was implemented as a tool of providing useful baseline data that was both qualitative and 

quantitative. With the coordination and support of Folwell Dunbar, responses to surveys 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2 The complete staff survey is included in Appendix A of this report. 
3	  In consequence, although the survey covered multiple aspects of school curriculum and 
operations, findings from surveying in this report will specifically focus on those related 
to arts integration.	  



	  

	   11	  

were very high, with 28 out of 40 staff members submitting surveys by means of a 

simple, conventional online survey developed through Google. 

 

	   Major	  Takeaways	  
	  

• 79% of respondents stated that they were either “Knowledgeable” or “Very 

Knowledgeable” in regards to implementing and expanding arts integration in 

their classrooms. 

• Only 11% of respondents stated that they were “Not Too Comfortable” in 

collaborating with other teachers in regards to arts integration. 

• 18% of respondents expressed discomfort in using technology and blended 

learning models to integrate the arts into the classroom. 

• Only 36% of respondents stated that they were “Satisfied” or “Very Satisfied” 

with regular classroom teacher-led arts-integrated lessons and projects. 

 

In addition to these more straightforward, quantitative measures of teacher and staff 

perceptions, perhaps the most fruitful question data from the survey comes from the 

open-ended query that served as the first substantial item on the survey: “In your own 

words, what is arts integration?” On the whole, a strong majority (82% of respondents) 

demonstrated clear knowledge of the basic tenets and uses of arts integration. Of the five 

respondents whose definitions varied, four of them were classroom teachers and three of 

them were kindergarten classroom teachers. On the whole, all administrators and 

teaching artists that responded to the survey demonstrated a clear and conscious 

knowledge of arts integration. 
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IV.	  Recommendations	  
 
 The goals of this external evaluation were two-fold. To start to develop 

recommendations for an evaluation framework for the Young Audiences Charter School 

based on its organizational and curricular framework during its first year and, 

subsequently, to carry out a pilot evaluation of that possible framework. To that end, 

informal interviews, classroom observations, and staff surveying each provided multiple 

forms of data with which to assess the current efficacy of attempts to develop the Young 

Audiences’ arts-integration mission specifically within a school setting. 

 In this spirit, provided below are a series of brief recommendations, for both 

operations and evaluation, that, based on this foundational but limited evaluation work, 

will help Young Audiences continue to develop its arts-integration at the Young 

Audiences Charter School. 

Development	  of	  Organizational	  Model	  to	  Fulfill	  School	  Goals	  
	  

The overlap in infrastructure between the non-profit side and the school side of 

Young Audiences provides both good support structures while also, to the outside 

evaluator, blurring the distinctions between who is working for the non-profit and who is 

working for the school. Specifically, Andrew Zutell’s role around arts integration and 

blended learning seemed vital to the success and fidelity of the school’s arts integration 

mission. This is also clearly true of the work that Roscoe Reddix embodies, both in the 

classroom and beyond it. Moving into the second year, developing Andrew Zutell’s role 

(or someone at the school in a similar capacity, full-time) would allow for greater 

organizational support for individual teachers and staff who need or desire more 

extensive training and guidance around arts integration. 
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Evaluation	  of	  School	  Operations	  &	  Infrastructure	  
	  

The three evaluation tools piloted as part of this project each afford different 

opportunities for establishing accountability as well as providing staff a productive space 

to speak regarding arts-integration at Young Audiences Charter School. While classroom 

observations by an outside researcher afforded an additional perspective on staff 

engagement with arts integration that will be of use to school leadership, the outcomes of 

staff surveying, at least in this pilot programming, were perhaps more useful. Providing 

leadership with individual accounts of arts integration, it allowed staff to express honestly 

and openly what they thought arts integration was, how they implemented it in their 

classrooms, and where there was room for improvement. Rather than using such a tool, if 

implemented on a regular basis, as in a punitive manner, getting this feedback from staff 

will allow leadership to see, in detail, how staff understand the work of the arts-

integration mission and where greater training and support is needed to support teachers 

in this work on a daily basis. Further more, this information would also be powerful for 

the Young Audiences organization more generally, as it assesses the first experience of 

developing the Young Audiences arts-integration work within its own schools. 

Understanding	  Student	  Achievement	  in	  an	  Arts-‐Integration	  Context	  
	  
	   As the Achievement Network (ANet) data attached in Appendix B of this report 

highlights, although there was some variety in 2nd and 3rd grade student achievement 

throughout the 2013 – 2014 school year, students at Young Audiences Charter School did 

not, in most respects, outperform or perform on par with other students/schools in the 

ANet system. At the same time, in addition to the 2013-2014 school year being the first 

year of the school’s existence, the aims of the Young Audiences Charter School are 
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markedly different from other schools within the ANet system. While maintaining and 

tracking student achievement data that can be compared in a clear and consistent manner 

with other schools in Jefferson Parish, Louisiana, and the nation, developing a more 

complex understanding of student achievement through developmental evaluation will 

provide further guidance for leadership decisions, staff development, and student 

improvement. 

 Although the mission of the Young Audiences Charter School states that a 

rigorous academic experience that prepares students for successful futures is essential, 

achieving this goal through the method of arts-integration, project-based learning, and a 

focus on student creativity and curiosity more generally affords different opportunities 

and obstacles to realizing this mission. Although assessments such as ANet can 

demonstrate baseline information on how students perform on standardized assessments 

around core subjects and specific standards, looking beyond this framework will better 

position Young Audiences to understand both the obstacles to student achievement for its 

stated mission at the Young Audiences Charter School and for developing the 

organizational capacity to bring about improvements. Resources such as the National 

Standards for Arts Education and State Standards for Arts Education can serve to 

augment student assessments in a way that is organic and consistent with the 

development of teachers working in an arts-integration framework more generally. 

 This focus on creating more customized forms and norms of student assessment 

would also allow Young Audiences to look in a more rigorous manner not only at the 2nd 

and 3rd grade level, but also in earlier grades as well – providing a more accurate and 

more useful portrayal of how students are performing in class on a daily basis and giving 



	  

	   15	  

teachers and leadership the knowledge to develop the capacity and curiosity of students 

further. To this end, matching expanded student assessment with data-driven professional 

development on arts-integration and student assessment is necessary. 

Improving	  Professional	  Development	  in	  Arts-‐Integration	  
	  

With better data and knowledge of how all staff understand and carry out the 

Young Audiences Charter School mission as it pertains to arts-integration, leadership can 

make more constructive and efficient efforts around the use of professional development. 

For instance, in the survey data highlighted above, it was clear that there might be a 

barrier to developing arts-integration work specifically within the early childhood setting 

of multiple kindergarten classes. The non-profit Young Audiences of Louisiana as well as 

the national organization has already developed such tools which may be of use in such 

instances, such as the Arts 4 Learning Professional Development curriculum and training 

model. In consequence, the use of such and evaluation framework and the data obtained 

from a variety of evaluative tools (such as regular observations and surveying, as well as 

strategic planning that allows staff to coordinate arts-integration and other curricular 

work more generally) expands the possibility of ensuring that the work of all teachers, 

staff, and leaders at the school are moving forward in a conscientious and coordinated 

way toward furthering the mission of providing a challenging and engaging schooling 

experience for students premised on the tenets of arts-integration curriculum and 

instruction. 
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Appendix	  A.	  Young	  Audiences	  Charter	  School	  Staff	  Survey	  

 

 

 

Young Audiences Charter School Spring '14 Staff
Survey
Team YACS: One of my big goals for the school is that over the next three years we develop a fully 
arts integrated, project-based curriculum. We’ve definitely made progress this year, but we still have 
a long way to go. Please fill out the following survey. We will use the results to set goals, plan 
professional development, better define roles and responsibilities, modify systems and protocols, 
select resources, and more. If we are to achieve our mission, we need to continually strive to make 
improvements – to function as a true Professional Learning Community. Thanks in advance for your 
feedback. ~ Mr. Dunbar    

* Required

Name *1.

Position *
Check all that apply.

 Classroom Teacher (K)

 Classroom Teacher (1st)

 Classroom Teacher (2nd)

 Classroom Teacher (3rd)

 Teaching Artist

 Spanish Teacher

 PE Teacher

 Teaching Assistant

 Administrator

2.

Altogether, how many years have you
worked as a teacher? *

3.

Young Audiences Charter School Spring '14 Staff Survey https://docs.google.com/forms/d/1-WcWw0Jnvu1cF6LuUdAO...

1 of 5 5/19/14 10:31 AM
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In your own words, what is arts integration? *
 

 

 

 

 

4.

Briefly, describe your background in arts integration *
 

 

 

 

 

5.

How knowledgeable do you feel about implementing and expanding arts integration
curriculum in your classroom? *
Mark only one oval.

 Very Knowledgeable

 Knowledgeable

 Not Too Knowledgeable

 Not At All Knowledgeable

6.

How well do the curriculum resources (Core Knowledge, Envision Math, etc.) lend
themselves to arts integration?
Mark only one oval.

 Very Well

 Somewhat Well

 Not Very Well

 Not Well at All

 Not Sure

7.

Young Audiences Charter School Spring '14 Staff Survey https://docs.google.com/forms/d/1-WcWw0Jnvu1cF6LuUdAO...

2 of 5 5/19/14 10:31 AM
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What other resources have you used to supplement the curriculum resources provided?
 

 

 

 

 

8.

In considering arts integration, what curriculum would you recommend to other teachers
and staff? Why?
 

 

 

 

 

9.

How comfortable do you feel when collaborating with other teachers on arts integration? *
Mark only one oval.

 Very Comfortable

 Somewhat Comfortable

 Not Too Comfortable

 Not At All Comfortable

10.

How comfortable do you feel in using technology and blended learning models to
integrate the arts into the classroom?
Mark only one oval.

 Very Comfortable

 Somewhat Comfortable

 Not Too Comfortable

 Not At All Comfortable

11.

Do you believe that modeling and mentoring
from arts integration specialists have
benefited your work?

12.

Young Audiences Charter School Spring '14 Staff Survey https://docs.google.com/forms/d/1-WcWw0Jnvu1cF6LuUdAO...

3 of 5 5/19/14 10:31 AM
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How knowledgeable are you about the Common Core State Standards? *
Mark only one oval.

 Very Knowledgeable

 Somewhat Knowledgeable

 Not Too Knowledgeable

 Not At All Knowledgeable

13.

What additional professional development
opportunities would you like for the school
to provide?

14.

In your job as a teacher, how often do you feel under great stress? *
Mark only one oval.

 Almost Every Day

 Several Days a Week

 Once or Twice a Week

 Less Often Than Once a Week

 Never

15.

Please indicate your overall satisfaction with Art Reflection Time (ART) *
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

16.

Please indicate your overall satisfaction with Art Bursts
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

17.

Please indicate your overall satisfaction with Teaching Artist-led lessons *
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

18.

Young Audiences Charter School Spring '14 Staff Survey https://docs.google.com/forms/d/1-WcWw0Jnvu1cF6LuUdAO...

4 of 5 5/19/14 10:31 AM
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Powered by

Please indicate your overall satisfaction with after-school special performances
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

19.

Please indicate your overall satisfaction with STEAM Residencies
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

20.

Please indicate your overall satisfaction with visits by Guest Artists
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

21.

Please indicate your overall satisfaction with regular Classroom Teacher-led
arts-integrated lessons and projects *
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

22.

Please indicate your overall satisfaction with field trip experiences (Ogden, Children's
Museum, etc.) *
Mark only one oval.

1 2 3 4 5

Very Dissatisfied Very Satisfied

23.

Young Audiences Charter School Spring '14 Staff Survey https://docs.google.com/forms/d/1-WcWw0Jnvu1cF6LuUdAO...

5 of 5 5/19/14 10:31 AM
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Appendix	  B.	  2013	  –	  2014	  School	  Year	  Achievement	  Network	  
Student	  Assessment	  Data,	  2nd	  &	  3rd	  Grades	  
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Three-Year Synopsis of Young Audiences Charter School: Progress Report in Arts-

Integration 

 

Since the Young Audiences Charter School at Kate Middleton opened in August of  
2013, the Institute for Quality and Equity in Education at Loyola University (IQEE) has 
served as its external evaluator. Although IQEE’s role has primarily engaged formative 

(process) issues to inform professional development, IQEE has also collected and 
analyzed data on student achievement.  IQEE is pleased to report that the Young 
Audiences Charter School in Jefferson Parish has made consistent, steady progress on 
both fronts. 
 
For example Student Performance Scores (SPS) have improved every year, most notably, 
increasing by 14% in the 2015-’16 school year.  This data point is remarkable given the 
fact that Arts-Integration is a complex, nuanced, and highly context-specific program to 
implement. Moreover, the majority of the student population come from low-income 
families. Over 80% of its elementary students qualify for free or reduced lunch, and 
nearly 1/5 are special needs students who receive accommodations. Speaking personally, 
having worked with multiple charter and magnet schools in New Orleans spanning thirty 
years, YACS commitment to meeting the cognitive and social-emotional needs of these 
students in unique in the metropolitan New Orleans area. The fact that the school is doing 
so in the context of transformative student teaching inclusive of learning through the arts 
makes this achievement even more impressive. 
 
Through the founding non-profit, Young Audiences of Louisiana, the charter school also 
enjoys high-quality After-school learning and recreational programming including 
comprehensive instruction in a diverse array of subjects such as Marching Band, Drum 
Line, Stringed Instruments, West African Dance and Drumming, Ballet, 
Modern/Contemporary Dance, Visual Arts, Media Arts, Theater, Gardening, Yoga, 
Robotics, Homework Help, and Academic Support and Intervention. Such programming, 
as previously mentioned, provides scaffolding support for not only cognitive (academic) 
skills. What is more, these activities enhance the all-important social, emotional, and 
psychological developmental needs during a child’s formative years. Evidence-based best 
practices, as cited by McMullin (2014) and others, have consistently indicated that, over 
the course of their development, social-emotional learning programming as this charter 
school provides both during the school day, as well as in Afterschool activities, is 
positively associated with changes in the brain that presage subsequent growth and 
maturity. In brief, should the school continue upon its organizational trajectory, IQEE can 
state with empirical evidence that one of the very few authentic Arts-Integration schools 
in South Louisiana will serve as a model for the region and the state.    
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Young Audiences Charter School though 2015-2016 in brief: 

 

 
 

 Enrollment has met or surpassed projection each year 
 

 Positive SPS growth each year, most recently 14% from 2014-15 to 2015-16. 
  

 YACS third graders achieve Basic at a higher rate than the state on 2015-2016 
iLEAP   

o 3% higher in ELA and 9% higher in Math 
 

 YACS scored 97 out of 100 according to JPPSS financial health measures which 
include clean audits, healthy general fund balances, and exceeding the 70% 
instructional expense requirement (73% -77% per year) 

  
 82% of students qualify for Free and Reduced Lunch  

 
 18% of students have special accommodations (SpEd/504)  
 
 Daily academic support through arts integration and hands on learning projects 

delivered by professional teaching artists 
 

 Comprehensive daily Afterschool Programming supporting academic, social, and 
emotional growth of 250 students. Students participate in Marching Band, Drum 
Line, Stringed Instruments, West African Dance and Drumming, Ballet, 
Modern/Contemporary Dance, Visual Arts, Media Arts, Theater, Gardening, 
Yoga, Robotics, Homework Help, and Academic Support and Intervention 

 
 



	  
	  

Arts	  in	  Education	  Grant	  Programs	  at	  the	  U.S.	  Department	  of	  Education	  
Impact	  in	  Chicago:	  Increasing	  Achievement	  for	  Low	  Performing	  Students	  

	  
Chicago	  Arts	  Partnerships	  in	  Education	  (CAPE),	  an	  arts	  partner	  to	  Chicago	  Public	  Schools,	  recently	  
completed	  a	  4-‐year,	  Department	  of	  Education	  (DOE)	  supported	  grant	  program.	  	  This	  program,	  Partnership	  
in	  Arts	  Integration	  Research	  (PAIR),	  partnered	  teaching	  artists	  with	  4th,	  5th,	  and	  6th	  grade	  classroom	  
teachers	  from	  six	  schools	  to	  impact	  student	  academic	  performance.	  	  These	  treatment	  schools	  were	  
compared	  with	  six	  highly	  comparable	  control	  schools	  that	  did	  not	  have	  this	  type	  of	  arts	  integrated	  
instruction	  nor	  CAPE	  led	  professional	  development.	  	  This	  rigorous	  program	  gathered	  multiple	  sources	  of	  
research	  data	  to	  look	  at	  the	  positive	  growth	  of	  students	  and	  schools	  engaged	  in	  arts	  integrated	  instruction.	  
	  
While	  we	  saw	  much	  growth	  in	  a	  variety	  of	  areas	  of	  student	  and	  teacher	  performance,	  we	  are	  highlighting	  
two:	  
	  

• Low	  performing	  students1	  increase	  academic	  achievement	  with	  more	  consistency	  in	  
treatment	  schools	  than	  students	  in	  control	  schools	  without	  arts	  integrated	  instruction.	  	  	  

• Low	  achieving	  students	  in	  the	  treatment	  schools	  lessened	  the	  gap	  between	  their	  ISAT	  scores	  
and	  those	  of	  high	  achieving	  students	  by	  22%.	  This	  is	  significantly	  higher	  than	  their	  
counterparts	  in	  the	  control	  schools	  who	  only	  made	  gains	  of	  14%	  during	  the	  four	  years	  of	  the	  
study.	  

	  
Below	  are	  two	  charts.	  	  On	  the	  first	  chart,	  we	  see	  students	  whose	  standardized	  academic	  tests	  were	  tracked	  
for	  four	  years.	  	  These	  students	  are	  from	  six	  comparison	  schools	  that	  did	  not	  receive	  the	  arts	  integrated	  
instruction.	  
	  
On	  the	  second	  chart,	  we	  see	  student	  academic	  scores	  tracked	  over	  six	  years	  from	  students	  in	  six	  schools	  
who	  did	  receive	  the	  arts	  integrated	  instruction.	  
	  
Note	  that,	  when	  you	  compare	  low	  performing	  students	  in	  the	  schools	  who	  received	  the	  arts	  integrated	  
instruction	  to	  students	  who	  did	  not,	  you	  can	  clearly	  see	  that	  low	  performing	  students	  consistently	  
increased	  their	  performance	  each	  school	  year	  they	  engaged	  in	  arts	  integrated	  learning.	  	  In	  the	  comparison	  
schools,	  while	  there	  was	  some	  improvement,	  it	  did	  not	  occur	  to	  the	  degree	  that	  the	  arts	  integration	  
program	  schools	  experienced.	  

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  Students	  were	  designated	  as	  Low,	  Average	  and	  High	  performing	  according	  to	  their	  3rd	  grade	  ISAT	  
scores,	  prior	  to	  the	  start	  of	  the	  program.	  



	  

	  
	  

	  
	  
Chicago	  Arts	  Integrated	  Schools	  outperform	  schools	  across	  the	  district	  
	  
Below	  is	  a	  chart	  comparing	  the	  overall	  average	  of	  2010	  standardized	  test	  scores	  from	  6th	  grade	  students	  in	  
the	  arts	  integrated	  program	  (students	  who	  went	  through	  the	  entire	  length	  of	  the	  PAIR	  program)	  to	  the	  
averaged	  scored	  of	  6th	  grade	  students	  from	  across	  the	  Chicago	  school	  district.	  	  This	  chart	  focuses	  on	  
reading	  scores,	  and,	  as	  is	  clearly	  evident,	  the	  treatment	  schools	  show	  much	  higher	  achievement	  in	  the	  
standardized	  tests.	  
	  
85%	  of	  students	  in	  the	  treatment	  schools	  met	  or	  exceeded	  standard	  reading	  scores	  in	  comparison	  
to	  the	  district	  average	  of	  59%.	  	  
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Conclusion	  &	  Recommendations	  
	  
From	  our	  program	  in	  the	  schools,	  and	  our	  research,	  it	  is	  evident	  that	  arts	  integrated	  teaching	  and	  learning	  
has	  clear,	  positive,	  demonstrable	  results,	  obtained	  by	  rigorous	  and	  professionally	  reviewed	  methods.	  	  The	  
results	  indicate	  that	  the	  arts	  are	  among	  the	  best	  methods	  for	  deep	  and	  wide	  levels	  of	  student	  engagement	  
in	  academic	  learning,	  and	  that	  the	  arts	  may	  hold	  the	  key	  for	  overall	  school	  improvement.	  
	  
We	  could	  not	  have	  produced	  this	  research	  or	  achieved	  these	  results	  without	  the	  U.S.	  Department	  of	  
Education’s	  Arts	  In	  Education	  grant	  program.	  
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